Inquiry 1: Part A

Resources in School District and School

Inquiry part a

Inquiry 1: Parts B & C

Part B: Guiding Questions for the Literacy Field Guide 

Literacy Program(s) in the Classroom

1. Instructional Models:

· The instructional models used in my classroom are Reading Street, Daily 5, and Lucy Calkins.  Reading Street and Daily 5 are taught during the reading block in the morning everyday.  Reading Street is taught by following a script of what is in the teacher’s manual.  It is broken up into units, weeks, and days.  It begins with a concept talk, then oral vocabulary, preceded by listening comprehension, comprehension skill and strategy, model fluency, lesson vocabulary and main selection, research and inquiry, spelling, conventions, handwriting, then writing.  Reading Street is taught first thing in the morning.  After the lesson, students do Daily 5, which consists of Read to Self, Read to Someone, Word Work, Work on Writing, and Listen to Reading.  The students have to do Read to Self for one of the rotations and can choose what they would like to do for the next rotations.  Lucy Calkins is the program my classroom uses for writing instruction, which takes place in the afternoon.  

· The rest of the school also uses these instructional models.

2. Instructional Resources:

· The main programs and resources used for literacy instruction in my classroom are basal readers, leveled book sets, and classroom library.  

· The “big ideas” about literacy teaching and learning behind these programs are that unit concepts connect the curriculum from start to finish, scaffolding children’s prior knowledge.  Sustained concept and language development accelerates children’s ability to comprehend, discuss, and write about what they’re reading.  

· The authors want students to be able to read and write and know phonics, fluency, vocabulary, and comprehension skills to become better at reading and writing.  Daily 5 wants students to be able to listen to reading, read to self, read to a partner, practice word work, and work on writing.

· What seems helpful to me as a teacher about the resources and programs is that is has differentiation for different levels of learners.  Reading Street says, “Any path, any pace”.  It also provides options for ELL students.  It is also neat that they listen, write, talk, go digital, learn, think, and envision.  

· Some constraints in using the resources and programs include lack of authenticity and a strict structure that deprives students of open-ended instruction and higher-level thinking.  

· I wonder how I can make Reading Street more authentic and meaningful for my students because the majority of them strongly dislike it.  

3. Literacy Schedule:

· Monday: 

· Reading/Spelling 9:10am-10:40am

· Read Aloud 10:40am-10:55am

· Writing 1:05pm-2:00pm

· Tuesday:

· Reading 9:10am-10:40am

· Read Aloud 10:40am-10:55am

· Writing 2:20pm-2:55pm

· Library 2:55pm-3:25pm

· Wednesday:

· Reading 9:10am-10:40am

· Read Aloud 10:40am-10:55am

· Writing 10:55am-11:30am

· Thursday:

· Reading 9:10am-10:40am

· Read Aloud 10:40am-10:55am

· Writing 10:55am-11:30am

· Friday:

· Reading 9:10am-10:40am

· Read Aloud 10:40am-10:55am

· Writing 11:30am-12:20pm

4. Analysis of Literacy Programs:

	
	Topic Areas that receive the most emphasis in a typical week and indicate when during a typical week students have opportunities to learn in these areas
	Topic areas that receive the least emphasis in a typical week and indicate when during a typical week students have opportunities to learn in these areas

	Reading
	M-F 9:10-10:40 (90 mins)

Reading Street 

Daily 5

Read Alouds
	

	Writing
	M 1:05-2:00 (55 mins)

Tu 2:20-2:55 (35 mins)

W 10:55-11:30 (35 mins)

Th 10:55-11:30 (35 mins)

F 11:30-12:20 (50 mins)

Writing instruction

Daily 5
	

	Speaking
	
	Reading Street

Daily 5

Writing

	Listening & Viewing
	
	Read Alouds

Writing

Daily 5

Reading Street

	Language
	
	ELL instruction

Writing

	Additional literacies not listed above
	
	Technology

Body language

Pictures

Maps


5. Literacy Across the Curriculum:

· Science: reading instructions and information, writing by answering questions, speaking when discussing concepts, listening to teacher and peers during instruction and work time, viewing examples and models during teaching, language based on scientific vocabulary

· Social Studies: reading instructions and information, writing by answering questions and essays, speaking when discussing concepts and facts, listening to teacher and peers during instruction and work time, viewing examples and models during teaching, language based on vocabulary (geographical terms, historical terms, etc.)

· Mathematics: reading instructions and word problems, writing by answering questions, numerals, and symbols, speaking when asking questions and explaining through process to solve a problem, listening to instruction, viewing examples and models during teaching, language based on mathematical vocabulary and terms (ie: key terms in a word problem)

Part C: Guiding Questions for the Literacy Field Guide

Learning about Your Students through Literacy Assessments

(Questions 3 and 4)

3. Analyze the assessment data:

· Students 2, 15, 16, 19, 20, 21, and 23 are ‘on track’ toward reaching CCSS

· Students 1, 4, 7, 13, 14, and 18 are above grade level and students 5, 6, 8, 11, 17 need support to get ‘on track’.  Students 3, 9, 10, 12, and 22 also need support to get ‘on track’ (these students are all ELL).

· What they CAN do is come up with ideas and produce a decent amount of writing that is meaningful and significant to them as writers.  They need to develop a better sense of structure, elaborate and use more detail, and practice proper conventions and grammar to further their learning.  ELL students need to practice writing in English, rather than their native language.

4. Additional Pre-Assessments:

· I need further information about students’ family background, interests, and attitudes.  This could be conducted through a pre-assessment or survey that conveys their views of writing.  This will help me know what motivates or discourages them to write.

· I need to learn about their prior experience with resources that are available to them.  I need to know more about what genres and authors they have had experience with.  This will help me establish mentor texts that I can use and come up with authentic writing activities that they haven’t already done.

