Inquiry 2: Part A

Discuss your target area and ‘core practice’ for guided lead teaching

1. My target area is writing.  I am excited to be working on this area of literacy because I have yet to teach a writing lesson at this point in my development as a teacher.  My MT did the Red Cedar Writing Project this summer with MSU and I am really excited to learn some great techniques and ideas from her.  

2. Writing is 55 minutes on Monday, 35 minutes on Tuesday, 35 minutes on Wednesday, 35 minutes on Thursday, and 50 minutes on Friday.

3. The common core standards I will work towards will be…..

W.4.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

W.4.4  Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 

4. Teaching in this target area will provide opportunities for students to learn important content and skill that relate to their lives by writing personal narratives.  It will give them an opportunity to voice and express things in their lives that are important to them, which will make writing more meaningful for them.

5. Classroom talks that will take place within this target are will be both instructive by the teacher and collaborative by the students.  Teachers will give a lesson and explain a task, providing examples and modeling writing.  Students will collaborate with one another and contribute to class discussions.  Higher-level thinking will take place when students are working on writing by themselves.  They will be focused and working on their writing task, striving to do their best to practice and improve their writing skills.  

6. The core practice I will work on developing and improving as I teach writing will be integrating basic skill instruction into authentic writing activities.  This will include mini lessons focused on learning needs (content, conventions), creating authentic and meaningful writing tasks for real audiences, conferencing, and shared, interactive, and modeled writing.  Focusing on this core practice will contribute to my own professional learning by making me more confident to teach writing.  I will learn multiple ways to manage and tackle writing lessons for specific CCSS.

7. Resources within the community, neighborhood, school district, school and classroom that I have to work with in this target area are Lucy Caulkins strategies, Daily 5 strategies, Red Cedar Writing Project, and ELPS writing curriculum lessons.

8. Additional resources I need to obtain are authentic activities that I can do to make this instruction my own and hybridized.  I need to come up with some assessments and surveys about writing, as well.

9. I need to observe more writing instruction from my MT to learn about the core practice to support my planning and teaching.  Also, we need to sit down together to talk about more details and specific things I can do to support my core practice.

10. As I plan for my unit, I am concerned about the CCSS that I will be teaching will change.  We are playing it by ear at the moment and seeing what we get done and are working around MEAP testing.  I’m not too concerned for the actual teaching of my unit.  However, I am worried more about the planning aspect and hope things become more solidified soon.  I’m nervous that much of this is “up in the air” right now.

Inquiry Two 

Part B: Teaching Overview

	Name: Rachelle Galang  Grade Level: 4th 

School: Red Cedar  MT: Mary Wever

1. My target area is writing. The core practice I will work on developing and improving as I teach writing will be integrating basic skill instruction into authentic writing activities.  This will include mini lessons focused on learning needs (content, conventions), creating authentic and meaningful writing tasks for real audiences, conferencing, and shared, interactive, and modeled writing.  
2. W.4.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences. 
      W.4.4 Produce clear and coherent writing in which the development and organization     

are appropriate to task, purpose, and audience.
3. Objective 1:  When reading [text selection] students will identify elements of realistic fiction and share their thinking orally.

Objective 2: Students will write a realistic fiction story by writing using creative and authentic ideas that they brainstormed.
Objective 3: Students will edit their writing by conferencing with a peer, followed by making changes to their work.

Objective 4: Students will publish a final draft by rewriting their piece, including all of the changes they have made.
4. Rational: Teaching in this target area will provide opportunities for students to learn important content and skill that relate to their lives by writing realistic fiction.  It will give them an opportunity to voice and express things in their lives that are important to them, which will make writing more meaningful for them.  Also, students will have an opportunity to express creativity by means of writing.  Student’s can relate to writing realistic fiction because much of what they read is realistic fiction.

5. Assessment:  I will use a writing rubric for 4th grade that also includes elements of realistic fiction writing (For formative assessment, see below)

      *Imagining stories we wish existed in the world

*Developing believable characters

*Feeling and drafting the heart of your story

*Peer conferencing and editing

      All of these lessons will require my explicit attention in planning and teaching to develop the core practice 

6. Differentiated instruction in process of editing:  I will hold conferencing with partners that I assign.  Students will be paired with someone of their same level so that they can collaborate on the same degree.  I will also be working with partner groups who seem to need a little extra help.  I will utilize my mentor teacher and the Title I teachers by having them assist me in walking around the room to help any students that may need it.  



	List the following for each lesson

· Lesson Focus/Topic 

· Objective # that is the focus of this lesson


	Instructional Format (e.g., mini-lesson followed by a group activity)
	Ongoing Assessment: 

what will you look for as you teach, and how will you use that information to plan your next lesson?
	Teaching Notes: jot down topics, resources or tasks you want to make sure you incorporate into your lesson as you develop your plans such as introducing centers that day, or making sure you provide an anchor chart on predictions, or what you will focus on to develop your ‘core practice’



	*Day 1: Imagining stories we wish existed in the world

Objective #1
	Mini-lesson

Read Aloud
	Creative and authentic ideas for stories we wish existed 
	Use a mentor text to model writing realistic fiction

“What is realistic fiction?”



	*Day 2: Developing believable characters

Objective #1
	Mini-lesson

Work independently

Share ideas with table group
	Creative and authentic ideas for characters to include in their stories
	Brainstorming characters to use in their stories

	Day 3: Remembering what we know about writing small moment stories

Objective #1
	Mini-lesson

Work independently

Share idea with table group


	Ideas of small moments or key events they can write about
	Brainstorming small moment ideas to write their stories about

	Day 4: Plotting with a story mountain 

Objective #1
	Mini-lesson

Work independently

Share idea with a partner
	Does the sequencing make sense
	Brainstorming a sequence with a beginning, middle (climax), and end



	*Day 5: Feeling and drafting the heart of your story

Objective #2
	Mini-lesson

Work independently
	Is their writing meaningful
	Practice writing the genre of realistic fiction using your brainstorming notes

	Day 6: Writing our stories

Objective #2
	Work independently
	Are they producing a good amount
	Continued practice writing the genre of realistic fiction

	*Day 7: Peer conferencing and editing

Objective #3
	Mini-lesson

Share stories with a partner

Work independently
	Are they talking with each other and listening to each other
	2 stars, 1 wish

“I like….”

“I wish….”

	Day 8: Editing continued

Objective #3
	Mini-lesson

Work independently
	Are they making changes, are they adding more
	Use 2 stars, 1 wish to edit

	Day 9: Publishing

Objective #4
	Mini-lesson

Work independently
	Are they being careful and neat
	Publishing

	Day 10: Publishing

Objective #4
	Work independently
	Are they producing neat writing
	Publishing continued (to be read by parents, teachers, siblings, etc.)


Outline for a Daily Lesson Plan
	  Date: November 1st, 2012

Objective(s) for today’s lesson: When reading Luke’s Way of Looking, students will identify elements of realistic fiction and share their thinking orally.
Rationale:  Students will have practice brainstorming before they write.  It is good to model from a mentor text so students can relate to the concept of realistic fiction better.  They will realize that they will be writing like much of the text they enjoy reading.

Materials & supplies needed: white board, expo markers, mentor text, powerpoint presentation



	Procedures and approximate time allocated for each event  
• Introduction to the lesson (We will be sitting at the carpet.  I will explain to them that many of us read a type of book called realistic fiction (for example: Judy Blume, Holes, Mr. Falker, etc.).  Ask who has read one of these stories.  Then I will tell students we are going to learn to write realistic fiction.  Then I will proceed to explain the mentor text and why it is a good example of realistic fiction.  I will tell students that writing realistic fiction is their opportunity to write a story that they wish existed in the world.  This will keep them motivated. I will use “5-4-3-2-1” for behavior management.) (5 minutes)  

• OUTLINE of key events during the lesson (I will discuss what realistic fiction is in depth via powerpoint presentation.  Next, I will read the mentor text and explain that it is authentic and meaningful piece to the author of that book.  I will tell students to be thinking of what makes this story realistic as I am reading to them.   I will stop and ask them what makes it realistic so far.  Afterwards, we will recap and discuss as a class what made them think the story was realistic fiction (we will chart this: characters are like real people, setting is like our ordinary world, everyday problems or actions, there is a theme, lots of description and dialogue).  I will use the “wait time” method for behavior management.  I will demand their attention before continuing on; I will have students go back to their seats and get out their writers notebook and a pen.  What might make a good topic for a realistic fiction story?Students will brainstorm some ideas of what they may want to write about for a realistic fiction publication.  I will tell them to think back to the book and what made it seem lifelike and real.  I want students to have at least 3 ideas written down in bullet form.) (28 minutes) 

• Closing summary for the lesson (What are some qualities of realistic fiction?  What makes for an interesting piece of this genre?) (2 minutes)

• Transition to next learning activity
	Academic, Social and/or Linguistic Support during each event  

	Assessment (I will assess students verbal answers based on how they are responsive during the lesson.    I will be looking for students voicing what makes a piece of fiction realistic.  I will cycle throughout the classroom to see what students are having trouble coming up with ideas, so I can know how to differentiate lessons to come)
	Academic, Social, and/or Linguistic Support during assessment 



	Reflection:
Students learned characteristics of realistic fiction.  They learned about making characters, setting, and plot seem real.  Students realized that they read a lot of realistic fiction and came up with examples.  For instance, we talked about Diary of a Wimpy Kid, Junie B. Jones, Beezus and Ramona, etc.  Students that struggled with the lesson were not who I expected.  I expected that my ELL students would have difficulty understanding my lesson.  However, one of my above level students had a hard time grasping the idea of realistic fiction.  He loves to read a lot, but is into Harry Potter, dragons, and fantasy type books. 

I will re-teach the material to students who need additional support, when they are working at their seats individually tomorrow.  I want to clear up any misconceptions they have so that they are successful during the rest of the unit.  I will re-teach by pointing out that what they have is a great idea.  However, I will let them know that it is not realistic fiction.  I will point out what aspect of their idea makes it non-realistic.  Then, I will help them work with the ideas they have to transform and change them into ideas that are realistic.

If I were to teach the same lesson again, I would make an emphasis on what is not realistic fiction.  Although, I did give examples of texts that are not realistic fiction, I should have gone into depth more as to why they are not real.  This may have alleviated any confusion for students, which could have helped improve student learning.  

What I learned so far about implementing my ‘core practice’ is that most students can relate to it well because much of the fiction books they read are realistic fiction.  I also learned that by giving them time to talk prior to writing helps them produce more.  Reading over what they produce really helps me see student thinking.  This makes it helpful to know how to motivate and push them to do more and keep writing.  It also makes me aware of what students are grasping the concept and what students are not.  To continue my professional learning, I need to let the kids talk more.  They can learn a lot from each other and I can also learn from them.  Even though talking can often be seen as a nuisance, it is highly beneficial for everyone in the classroom.  If you have the proper classroom management and let students know your expectations about talk, it can be a very efficient and beneficial.


	


Outline for a Daily Lesson Plan
	  Date: November 2nd, 2012

Objective(s) for today’s lesson: When reading Alexander and the Terrible, Horrible, No Good, Very Bad Day, students will identify elements of realistic fiction and share their thinking orally.
Rationale:  Students will have practice brainstorming before they write.  After hearing a second mentor text, they will have a better idea of what makes a character real and believable.

Materials & supplies needed: white board, expo markers, mentor text, powerpoint presentation



	Procedures and approximate time allocated for each event  
• Introduction to the lesson (We will be sitting at the carpet.  I will tell students we are going to read another mentor text.  First we will review elements of realistic fiction from yesterday.  Then, I will explain that they need to pay attention to what makes the character in this book is real and believable.  I will tell students that writing good realistic fiction begins with coming up with good characters.  This will keep them motivated. I will use “5-4-3-2-1” for behavior management.) (5 minutes)  

• OUTLINE of key events during the lesson (I will discuss realistic fiction characters in depth via powerpoint presentation, explaining what external and internal features are.  Next, I will read the mentor text and explain that it is authentic and meaningful piece to the author of that book because it’s original and it comes from their heart..  I will tell students to be thinking of what makes the characters realistic as I am reading to them.   Afterwards, we will discuss the internal and external features of the main character and we will chart this.  I will use the “wait time” method for behavior management.  I will demand their attention before continuing on; I will have students go back to their seats and get out their writers notebook and a pen.) (15 minutes) 

• Closing summary for the lesson (“Now that we have already written down some ideas we would like to write about, we are going to brainstorm believable characters for our stories”.  Students will begin to develop their characters by brainstorming external and internal features in their writer’s notebooks.  I will tell them to think back to Alexander’s character.  Remind them to use the charts for help.  I want students to have at least 3 ideas for external and 3 ideas for internal features of their main character, written down in bullet form.) (15 minutes)

• Transition to next learning activity
	Academic, Social and/or Linguistic Support during each event  

	Assessment (I will assess students verbal answers based on how they are responsive during the lesson.    I will be looking for students voicing what makes a character believable.  I will cycle throughout the classroom to see which students are having trouble coming up with ideas, so I can know how to differentiate lessons to come).
	Academic, Social, and/or Linguistic Support during assessment 



	Reflection:
Students learned how to develop believable characters to use in their realistic fiction stories.  They learned about making external and internal characteristics for their characters.  Students realized that they were truly the authors and could make up what they wanted.  Students that struggled with the lesson were who I expected.  I expected that my ELL students would have difficulty understanding my lesson.  Most ELL students had trouble using their imagination to make up a character.  Even coming up with a name for their characters was challenging.  They all understood the difference between external and internal characteristics of a character.  What was hard for them to grasp was that they were to make up a fake character.  Many of them were just describing people they knew, their friends at school. 

I will re-teach the material to students who need additional support, when they are working at their seats individually tomorrow.  I want to clear up any misconceptions they have so that they are successful during the rest of the unit.  I will re-teach by pointing out that what they have is a great idea.  However, I will let them know that they need to use a name of someone else.  I will point out that the characteristics are believable.  Then, I will help them work with the ideas they have to transform and change them into characters that are realistic but not actual real people.

If I were to teach the same lesson again, I would make an emphasis that the characters they come up with are made up, not actual real people we know.  Although, I did give examples of made up characters, I should have gone into depth more as to why they are made up but seem real.  This may have alleviated any confusion for students, which could have helped improve student learning.  

What I learned so far about implementing my ‘core practice’ is that most students can relate to it well because much of the fiction books they read are realistic fiction.  So, they can understand how to make up a character.  I also learned that by giving them time to talk prior to writing helps them produce more.  Reading over what they produce really helps me see student thinking.  This makes it helpful to know how to motivate and push them to do more and keep writing.  It also makes me aware of what students are grasping the concept and what students are not.  To continue my professional learning, I need to let the kids talk more.  Also, giving them the opportunity to talk means that I need to take the opportunity to listen to what they are saying.  I can evaluate them not only based on what they produce, but also on what they say.  They can learn a lot from each other and I can also learn from them.  Even though talking can often be seen as a nuisance, it is highly beneficial for everyone in the classroom.  If you have the proper classroom management and let students know your expectations about talk, it can be a very efficient and beneficial.


	


